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 This study aims to determine the effect of applying the discovery learning model 
on critical thinking skills and metacognitive awareness of class XI IPA students at 
SMA Negeri 3 Palu. The research method used is a quasi-experimental design with a 
pretest-posttest control group design. The results of the statistical test for critical 
thinking skills obtained sig = 0.001 and metacognitive awareness sig = 0.031 with 
the criteria of accepting H0 if Sig. > 0.05 and reject H0 if Sig. <0.05. sig. value < 
0.05, then H0 is rejected. While the correlation test obtained sig. = 0.966 so that H0 
is accepted. The results showed that: (1) the application of the discovery learning model 
had a positive effect on students' critical thinking skills in the buffer material, (2) the 
application of the discovery learning model had a positive effect on students' 
metacognitive awareness in the buffer material, (3) there was no relationship between 
the ability critical thinking and metacognitive awareness of students on buffer 
material. 
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Introduction1 

Learning is a process that is developed by the 
teacher to develop the thinking skills of students 
and to increase their ability to construct new 
knowledge in an effort to master the concept of the 
subject matter. 

The demand for curriculum 2013 learning 
requires an educational process that provides 
opportunities for students to be able to develop all 
their potential, related to attitudes (affective), 
knowledge (cognitive), and skills (psychomotor). 
Aspects of the scope of knowledge for the high 
school level in accordance with the graduation 
competency standards include factual, conceptual, 
procedural, and metacognitive knowledge 
(Kemendikbud, 2016). Metacognition is used as a 
graduation standard for high school students with 
the hope of being able to improve the thinking skills 
of students so that they can find themselves and 
transform complex information, check new 
information with those already in their memory, 
and develop into information or capabilities in 
accordance with environmental conditions 
throughout the space and time of his life. 
Metacognition is one of the parameters that must be 
achieved by upper secondary level students in the 
2013 curriculum because it can support the learning 
success of students. Metacognition will encourage 
students' ability to solve problems and develop 
higher thinking skills (Purnamawati, 2013). 

Metacognition is a person's knowledge, 
awareness, and control of the cognitive process 
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(Gredler, 2011). Flavell's (1979), metacognition is 
an act in the thought process. Metacognition 
consists of self-regulation, reflection on oneself 
about strengths, weaknesses, and learning strategies. 
Metacognition can be used by a person to monitor 
his cognitive abilities and the extent to which he 
understands a problem. In the existence of 
metacognition in the context of learning, students 
know how to learn, know their learning abilities and 
modalities, and know the best learning strategies for 
effective learning. Metacognition includes two 
components, namely metacognitive knowledge, and 
metacognitive experiences (Masitoh et al., 2019). 

In addition to metacognition awareness, 
students' critical thinking skills really need to be 
developed for the success of students in education 
and in social life. Critical thinking skills can be 
developed through the learning process. That is, in 
addition to learning to develop cognitive abilities 
for a particular subject, learning can also develop 
students' critical thinking skills. The learning 
process does not automatically develop critical 
thinking skills. Only the learning process 
encourages students to discuss, provides many 
opportunities to argue, uses ideas, provides 
opportunities for students to express ideas in 
writing, and encourages cooperation in studying 
and finding knowledge (Susanti, 2018). 

Based on the results of interviews with 
chemistry teachers at SMA Negeri 3 Palu in the 
2018/2019 academic year, students had difficulty 
working on and analyzing the questions on the 
Buffer material. This can be seen from the results of 

This article is published under the terms of the Creative 
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daily tests of students who generally get a score 
below the KKM (73) set by the teacher. The low 
ability to master the concept of buffer material at 
SMA Negeri 3 Palu is also due to the learning 
patterns in teaching the chemistry conventional 
method, where the teacher becomes the only 
information center for students. As a result, 

One of the efforts that can be made in 
increasing quality of human resources in the field of 
education is to get used to forming a culture of 
critical thinking in students in the learning process 
(Sani, 2013). Learning is expected to provide 
opportunities for students to foster critical thinking 
skills. Training students to have critical thinking 
skills requires a learning model that can provide 
opportunities for students to optimize learning 
methods and develop reasoning power. Zamroni & 
Mahfudz (2009) add that one way to improve 
student’s critical thinking skills is through the 
development of a learning model that contains three 
processes, namely (a) mastery of the material, (b) 
internalization, and (c) transfer of material in 
different cases. 

One learning model that is expected to help 
students increase metacognition awareness and 
critical thinking skills of students is the discovery 
learning model (Andriani et al. 2017). This learning 
model is a learning model that emphasizes students 
to find their own problems given by the teacher so 
it is considered one of the suitable learning models 
to be applied in the learning process in schools based 
on material characteristics. 

The stages in applying the discovery learning 
model to learning activities are stimulation, 
problem statement, data collection, data processing, 
verification, and generalization. At this stage, 
students can construct their own knowledge that 
can indirectly increase students 'metacognitive 
awareness and can develop students’ critical 
thinking skills. 

Some of the research results that have been 
carried out regarding the discovery learning model 
show the influence of learning models (problem-
solving and cooperative learning models STAD 
type) and metacognition awareness on students' 
critical thinking abilities on salt hydrolysis 
(Murniaty, 2014). Other research conducted shows 
that there is an effect of the discovery learning 
model on metacognition awareness and mastery of 
the buffer concept. It was further explained that 
through the application of problem-solving steps in 
chemistry learning with the epistemology of science 
aspects, students could develop critical thinking 
skills (Afadil et al., 2014). 

Based on the description above, the authors 
conducted a study entitled the effect of discovery 
learning implementation models on buffer material 
on metacognition awareness and critical thinking 
ability of Students in Class XI IPA SMA Negeri 3 
Palu. 

Materials and Method 

The research method used in this study is a 
quasi-experimental design with a pretest-posttest 
control group design. 

The sample was taken using a total sampling 
technique or saturated sample, namely class XI IPA 
2 which consisted of 31 students, and class XI IPA 
3, which amounted to 31 students and the two 
classes were as experimental classes. The measuring 
instruments used in this study were the description 
test to determine the critical thinking skills of 
students and the Metacognitive Awareness 
Inventory (MAI) questionnaire to measure the 
metacognitive awareness of students. After the data 
was obtained, a descriptive analysis was carried out, 
and a statistical analysis using the t-test, Test Gain, 
and correlation test. The statistical test was carried 
out at the 5% significance level. The improvement 
of students’ critical thinking skills seen from the 
normalized gain value (gain normalization), with 
reference to the normalized gain classification 
according to Hake (1998), can be seen in Table 1. 

Table 1. Classification of gain normalization 
Gain Normalization Coefficient Classification 

g <0.3 Low 

0.3 ≤ g <0.7 Moderate 

g ≥0.7 High 

Source: Hake (1998). 

To determine the level of metacognition 
awareness of students by using the value of each 
metacognition awareness indicator in the MAI 
questionnaire, it was interpreted based on the rater's 
guidelines according to Arikunto (2013). Can be 
seen in Table 2. 

Table 2. Metacognition awareness criteria 
Score Criteria 

80 – 100 Very high 

66 – 79 High 

56 – 65 Enough 

40 – 55 Low 

<40 Very low 

Source: Arikunto (2013). 

Results and Discussion 

1. The effect of the discovery learning 
implementation model on students' critical 
thinking ability in buffer material. 

Based on the results of the t-test statistical 
analysis shows that the discovery learning model has 
a significant effect on the critical thinking skills of 
students. This can be seen from the acquisition of 
the average value of students' critical thinking skills 
in the control class and the experimental class 
differed Students' critical thinking in the 
experimental class was higher than the control class. 
This finding is in line with Murniaty (2014) that 
the application of the learning model can improve 
students 'critical thinking skills on salt hydrolysis 
material. Putri et al. (2018) concluded that the 
application of the guided discovery learning model 
can improve students' critical thinking skills. 
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Figure1. Comparison of the average of 
each indicator of students' critical 

thinking skills in the experimental class 
and the control class 

The process in applying this model represents 
a learning cycle, students will actively participate in 
learning, and students are trained to think to solve 
problems. Students are encouraged to think 
critically, analyze themselves, so they can find 
general concepts or principles based on the 
material/data that the teacher has provided. 
The ability to think critically is the ability and 
tendency of a person to make and assess conclusions 
based on evidence and logical settlement methods 
so that the best solution or solution is obtained, so 
it can be said that critical thinking skills basically 
must be trained and learned (Aryana, 2009). 

The application of discovery learning models 
can improve students 'understanding of chemical 
materials, especially buffer material. In addition, by 
constructing their own understanding, it is hoped 
that it can improve students' critical thinking skills. 

Students' critical thinking skills were 
obtained by calculating the pretest and posttest 
scores obtained by the experimental class and 
control class. The pretest, posttest, and N-gain 
results for critical thinking skills can be seen in 
Tables 3 - 4. 

Table 3. The value of the pretest and posttest results of students' critical thinking abilities 

Critical Thinking Ability Experiment Class Control Class 

Pretest Posttest Pretest Posttest 

Induce and consider the results of the induction 23.55 97.77 20.00 85.48 

Defining terms and considering them 11.94 77.42 9,19 61.61 

Observe and consider the results of observations 10.22 37.96 10.54 25.27 

Focusing questions 23.23 45.16 17.74 41.94 

Determines action 11.72 48.06 11.29 27.20 

 
Table 4. N-gain value normalized students' critical thinking ability 
Critical Thinking Ability Experiment Class Control Class 

N-gain Category N-gain Category 

Induce and consider the results of the induction 0.96 High 0.82 High 

Defining terms and considering them 0.74 High 0.58 Moderate 

Observe and consider the results of observations 0.31 Moderate 0.16 Low 

Focusing questions 0.87 High 0.80 High 

Determines action 0.41 Moderate 0.18 Low 

The average comparison of each indicator of 
critical thinking skills in the experimental class and 
control class is presented in Figure 1. 
 

 

 

 
 
 
 
 

 

 

 

 

Based on statistical tests, the sig value was 

obtained 0.001 < 0.05, so it was concluded that 

there was an effect of the discovery learning model 

on the critical thinking skills of students. This can 

be seen from Figure 1, where the average value of 

students' critical thinking abilities in the 

experimental class is higher than the control class in 

each indicator of critical thinking skills. 
The critical thinking skills of students in this 

study consisted of 5 indicators: 
 
1) Induce and consider induction results 

Critical thinking of students on indicators 
induces and considers the results of the induction 
with the aspect of making conclusions (inference). 
On this indicator, students are given research result 
data regarding a solution before and after the 
addition of acids, bases, and dilutions. It is expected 
that students can analyze the conclusions that the 
researcher reveals and provide an explanation of 
these conclusions. 

Based on Figure 1, it can be seen an increase 
in the N-gain ability value inducing and considering 
the results of the induction of students in the 
experimental class (96%) higher than the control 
class (82%). The ability to induce and consider the 
results of induction,  students in the experimental 
class are in the high category and the control class is 
also in the high category. The results of the pretest 
and posttest in Table 3 show that the pretest results 
of the experimental class (23.55%) were higher than 
the control class (20.00%), as well as the posttest 
results showing the experimental class (97.77%) was 
higher than the control class. (85.48%). It shows 
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that there is an effect of discovery learning model on 
students' critical thinking skills on indicators of 
inducing and considering the results of induction. 

This is because the experimental class used 
discovery learning model which consists of six stages. 
In the process of discovery learning, the skills to 
make generalizations (inductive thinking) can be 
trained in the sixth stage, namely making 
conclusions. At this stage, the teacher guides the 
students to make conclusions based on the data 
obtained based on experiments. This statement is in 
accordance with the opinion of Haris et al. (2014) 
that the conclusion aspect is trained in the discovery 
learning model through stages that invite students 
to solve problems and consider relevant 
information. So as to be able to draw and draw 
conclusions with sound considerations. 

The same thing was expressed by Champine 
et al. (2009) that the conclusions formulation 
activity trains the ability to make final decisions and 
argues to defend their decisions. Whereas the 
control class with a conventional learning model 
emphasizes the teacher so that students are less 
active in learning so that the ability to think 
critically of students does not develop. 
2)  Define terms and considers them 

Students' critical thinking skills indicators 
define terms and consider them. The strategy of 
making definitions, namely acting by providing 
further explanations is the goal of indicators 
defining terms and considering them. Students are 
given acid and base data with certain concentrations 
and it is hoped that students will be able to define 
the solution whether it is classified as a buffer or not 
by considering the reaction equation. 

Based on Figure 1, it can be seen an increase 
in the N-gain ability value define terms and 
consider students in the experimental class (74%) 
were higher than the control class (58%). Ability on 
indicators define terms and consider them, 
experimental class students are in the high category 
while the control class is in the medium category. 
The pretest and post-test results in Table 3 show 
that the pretest results of the experimental class 
(11.94%) were higher than the control class 
(9.19%), as well as the post-test results showing the 
experimental class (77.42%) were higher than the 
control class (61.61%). It shows that there is an 
effect of discovery learning models on students' 
critical thinking skills on the indicators of defining 
terms and considering them. 

This is because the experimental class uses a 
discovery learning model. Through LKPD which is 
arranged in accordance with the symptom of the 
discovery learning model, students are trained to 
formulate problems so that they are able to develop 
their thinking skills so that students play an active 
role in finding the problems they will formulate, 
students are more cooperative in discussing with 
their groups so that they are more mutually 
exclusive communicate with each other to help solve 
the problem. For example, when students 
investigate whether a solution will produce a buffer 

mixture, it can be seen by looking at the data on the 
volume of the solution, the molarity that exists and 
the reactions that take place, so that through 
discovery learning, 

This statement is supported by the opinion 
of Desmita (2006) which states that the critical 
thinking skills of students can be improved by 
implementing learning that allows students to take 
an active role in the learning process and is student-
centered which provides freedom of thought and 
freedom of action to students in understanding 
knowledge and solution to problem. The same 
thing was stated by Forawi (2016) that the critical 
thinking ability of students can be improved 
through the relationship discovery learning model, 
the level of intellectuality of students, and adequate 
learning material. Whereas in the control class 
which was taught using conventional learning 
models, students' critical thinking skills were less 
developed. 
3) Observe and consider the results of observations 

Students' critical thinking skills are 
indicators of observing and considering the results 
of observations with the aspect of building basic 
skills, students are invited to critically find their own 
understanding of the material being taught through 
practicum followed by discussion. In this indicator, 
pH, molarity, volume, and Ka/Kb value are 
presented. It is hoped that students will be able to 
determine the amount of salt that must be added to 
make the pH of a certain buffer. 

Based on Figure 1, it can be seen that the 
increase in the N-gain value of the ability to observe 
and consider the observation results of the 
experimental class students (31%) is higher than the 
control class (16%). The ability of the indicators to 
observe and consider the results of observations of 
students in the experimental class is in the moderate 
category while the control class is in the low 
category. The results of the pretest and posttest in 
Table 3 show that the pretest results of the 
experimental class (10.22%) are lower than the 
control class (10.54%), but the posttest results show 
that the experimental class (37.96%) is higher than 
the control class (25,27%). It shows that there is an 
effect of the discovery learning model on students' 
critical thinking skills on observing indicators and 
considering the results of observations. 

This is because the experimental class uses 
learning methods of discovery learning, students are 
given the opportunity to do thinking activities such 
as asking questions, arguing in discussions, and 
trying themselves in finding concepts, while the 
teacher only acts as a motivator, facilitator, and 
learning management. This statement is in 
accordance with the expression of Kazempour 
(2013), that the learning process through 
interaction in the form of discussion can train 
students' analytical skills. Through observation, 
students can prove the correctness of their theory so 
that their knowledge of related concepts becomes 
more mature. So that students in the experimental 
class are better able to analyze and relate the 
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concepts used in determining salt in the pH of a 
certain buffer, compared to the control class with a 
conventional learning model of teacher-centered 
learning, 
4)  Focusing questions 

Students' critical thinking skills on indicators 
focus on questions with the aspect of giving a simple 
explanation. The ability to focus questions is the 
ability of students to find/formulate problems from 
a given case or phenomenon. This indicator is 
presented with an example of a material in everyday 
life that contains a buffer, then it is hoped that 
students will be able to determine the buffer 
components contained in the material. 

Based on Figure 1, the increase in the N-gain 
value of the ability to focus on questions from 
experimental class students (87%) is higher than the 
control class (80%). Skills on the indicator focus on 
questions from experimental class students are in 
the high category and the control class is also 
included in the category high. The result pretest and 
posttest in Table 3 show that the pretest results of 
the experimental class (23.23%) are higher than the 
control class (17.74%), but the posttest results show 
that the experimental class (45.16%) is higher than 
control class (41.94%). %). It shows that there is an 
effect of the discovery learning model on students' 
critical thinking skills on indicators of focusing 
questions. 

The ability to focus on questions with sub-
indicators provides a simple explanation for the 
experimental class is higher than the control class, 
this is because the ability of the explanatory aspects 
is trained in the experimental class through all stages 
of discovery learning including orientation, 
hypothesis generation, hypothesis testing, 
conclusion, and regulation, also at the stage 
apperception, formulating learning objectives and 
drawing conclusions at the end of learning 
(Veermans, 2002). 

When implementing learning with the 
discovery learning model, students are accustomed 
to understanding in depth the existing case before 
starting to formulate the problem so that students 
can focus on the problems of the case. For example, 
when students are given various mixtures and asked 
to investigate which mixture will be the buffer, the 
students will formulate a problem: how does a 
solution qualify as a buffer? In addition, discussion 
activities make students have an active attitude to 
ask questions. Friends and teachers indirectly foster 
the ability to focus on students' questions. 

In addition, providing an explanation shows 
the ability of students to express arguments during 
learning. This opinion by Champine et al. (2009) 
where the conclusions formulation activity trains 
students' ability to explain because students are 
expected to be able to make final decisions and 
argue to defend their decision.  
5)  Determines action 

Students' critical thinking skills indicators 
determine action with the aspects of developing 
strategies and tactics. The ability to determine 

actions is the ability of students to determine the 
results of considerations based on existing facts. To 
test this indicator, students are asked to determine 
the final result of a solution correctly. In this 
indicator, two types of solutions are presented with 
certain volumes and molarity. It is hoped that 
students will be able to determine how much 
volume is needed to make a buffer with a certain 
pH. 

Based on Figure 1, it can be seen that the 
increase in the N-gain value of skills determines the 
actions of the experimental class students (41%) 
higher than the control class (18%). indicators 
determine the actions of the experimental class 
students including the medium category while the 
control class is in the low category. The results of 
the pretest and posttest in Table 3 show that the 
pretest results of the experimental class (11.72%) 
are higher than the control class (11.29%), but the 
posttest results show that the experimental class 
(48.06%) is higher than the control class (27,20%). 
It shows that there is an effect of the discovery 
learning model on students' critical thinking skills 
on indicators of determining action. 

Students' critical thinking skills indicators 
determine action with the aspects of strategy and 
tactics, the experimental class is higher than the 
control class. This is because the experimental class 
with the learning model of discovery learning which 
is centered on students triggers discussion which is 
an effective way of increasing critical thinking skills 
(Hassaubah (2004). Through discussion, students 
can share ideas, thinking perspectives, and 
experiences as well as consider, reject, and accept 
their own and other people's opinions so that they 
are free to think and act. In this case, students with 
discovery learning models are better able to 
determine what actions are used to determine the 
concepts used in determining how much volume to 
add to make a solution buffer with a certain pH. 

Students' critical thinking skills can be 
trained through student-centered learning and 
support such discussion processes of inquiry learning 
(Seranica et al., 2018), project-based learning 
(Mahanal & Zubaidah, 2009), and discovery-based 
learning models (Kosasih, 2015). The increase in 
students' critical thinking skills in this study was due 
to the overall syntax of discovery learning models 
that encouraged students to think deeply. This is 
reflected in discovery learning activities which have 
3 characteristics, namely: (1) exploring, and solving 
problems to combine and generalize knowledge, (2) 
centering on learners, and (3) combining new 
knowledge (Hamaiyah & Jauhar, 2014). 
2. The effect of the discovery learning 

implementation model on students’ 
metacognition awareness of buffer material 
The students' metacognition awareness was 

obtained from the results of the Metacognitive 
Awareness Inventory (MAI) test given to the two 
classes tested, namely the experimental class and the 
control class. The questionnaire contained 52 
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statements referring to the 8 components of 
metacognitive knowledge. According to Schraw & 
Moshman, (1995) states that the components of 
metacognition are divided into knowledge about 
cognition and regulation of cognition. Knowledge 
of cognition consists of declarative knowledge, 
procedural knowledge, and conditional knowledge. 
Meanwhile, the regulation of cognition consists of 
a) planning, b) information management strategies, 
c) comprehension monitoring, d) debugging 
strategies, and e) evaluation. 

Based on the results of the inferential analysis 
in general, it shows that the discovery learning 
model has an influence on the metacognitive 
awareness of students in the buffer. Based on the 
SPSS test, it was obtained sig = 0.031 < 0.05, which 
means that there is a significant difference between 
the metacognitive awareness of students in the 
experimental class who teaches the discovery 
learning model and the control class who is taught 
using the direct learning model. The results of this 
study are in accordance with the research of 
Nashrah et al. (2018), which states that the 
discovery learning model has an effect on the 
metacognitive awareness of students on the buffer 
material. Tamsyani, (2016), explains that there is an 
influence of the discovery learning model and 
guided inquiry on the metacognitive awareness of 
students on the subject matter of acid-base. 

Based on Table 5, it can be seen that the 
average metacognition awareness of students in the 
experimental class (79.23%) who taught using the 
discovery learning model was higher than the 
control class (76.15%) who was taught using the 
direct learning model. 

The percentage of knowledge about cognition 
of students in the experimental class and control 
class can be seen in Table 5. 
 
Table 5. Percentage of knowledge about students’ 
cognition in experiment class and control class 

 
Metacognition awareness of students about 

aspects of knowledge about cognition is seen from 
three indicators, namely declarative knowledge, 
procedural knowledge, and conditional knowledge. 
The results of the questionnaire analysis of students' 
metacognition awareness in the experimental class 
and control class can be seen in Table 5. 

Declarative knowledge indicators include 
students having prior knowledge, information on 
the material to be used, knowing their intellectual 

skills and abilities, and knowledge obtained 
through/from demonstration presentations and 
discussions. The score of metacognition awareness 
for indicators of declarative knowledge of 
experimental class students (78.33%) was higher 
than the control class (75.60%). 

Procedural knowledge indicators include 
applying the knowledge they have for specific 
purposes and completing and implementing 
learning procedures. The percentage of indicators 
for procedural knowledge of students in the 
experimental class (was 78.63%), while in the 
control class (73.59%). This is because, in discovery 
learning, groups are formed to discuss problems that 
arise so that there is interaction between students 
which allows them to exchange opinions. 

Conditional knowledge indicators that 
include students can determine when learning 
procedures/strategies are used and how learners 
acquire knowledge through certain learning 
methods. Based on the data analysis in Table 5, it 
can be seen that the percentage on this indicator of 
experimental class students (80.16%) is higher than 
the control class (76.61%). 

The average metacognition awareness of the 
dimensions of knowledge about the cognition of 
students in the experimental class (79.04%) who 
taught using discovery learning models was higher 
than the control class (75.27%) who were taught 
using direct learning models. This is because 
students who are taught with the discovery learning 
model require students to be active in the learning 
process, especially in solving problems. That 
discovery learning is one of the important learning 
models for learning problem-solving techniques 
(Domin, 1999). 

The percentage regulation of cognition 
(regulation of cognition) of students in the 
experimental class and control class can be seen in 
Table 6. 

 
Table 6. Percentage of regulation of students’ 
cognition on experiment class and control class 

Indicators of 

regulation of 

cognition 

Class 

Eksperiment Control 

Skor 

(%) 
Category 

Skor 

(%) 
Category 

Planning 80.65 ST 76.15 T 

Information 

management 

strategy 

77.18 T 74.03 T 

Monitoring of 

understanding 
80.07 ST 76.96 T 

Improvement 

strategy 
83.23 ST 82.42 ST 

Evaluation 75.94 T 75.54 T 

Average 79.23 T 76.15 T 

 

Discovery learning approaches such as 

investigations help students find out for themselves 

the basic principles in emphasizing the direct 

experience of students (Hudson, 1996). In addition, 

the discovery learning model of applying learning 

Indicators of 

Knowledge 

about cognition 

Class 

Experiment Control 

Score 

(%) 

Category Score 

(%) 

Category 

Declarative 

Knowledge 

78.33 T 75.60 T 

Procedural 

Knowledge 

78.63 T 73.59 T 

Conditional 

Knowledge 

80.16 ST 76.61 T 

Average 79.04 T 75.27 T 
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using the problems presented by LKPD can 

facilitate metacognitive abilities including 

declarative knowledge, procedural knowledge, and 

conditional knowledge because students are trained 

to regulate the knowledge that has been obtained 

before processing and evaluating to solve learning 

problems. 

Metacognition awareness of students about the 

regulatory aspects of cognition is seen from five 

indicators, namely planning, information 

management strategies, monitoring of 

understanding, improvement strategies, and 

evaluation. Based on Table 6, it can be seen that the 

level of metacognition awareness about the 

regulatory aspects of students' cognition for each 

indicator. The first indicator is planning which 

includes students being able to plan, determine 

goals and manage learning resources. The 

percentage of metacognition awareness on this 

indicator shows that students in the experimental 

class (80, 65%) were higher than the control class 

(76.15%). 

The second indicator is a strategy for 

managing information which includes a sequence of 

skills or strategies used by students to process 

information efficiently (organizing, combining, 

concluding, focusing, or determining priorities) 

The percentage of metacognition awareness in this 

indicator shows that students in the experimental 

class (77,18 %) higher than the control class 

(74.03%). 

The third indicator is the monitoring of 

understanding which includes the assessment of 

learning strategies used by students. The percentage 

of metacognition awareness in this indicator shows 

that students in the experimental class (80.07%) 

were higher than the control class (76.96%). 

The fourth indicator is the improvement 

strategy which includes strategies or steps used by 

students to correct misunderstandings. The 

percentage of metacognition awareness in this 

indicator shows that the experimental class students 

(83.23%) are higher than the control class 

(82.42%). 

The fifth indicator is an evaluation which 

includes the analysis of the acquisition and 

effectiveness of the strategies used by students in 

learning activities. The percentage of metacognition 

awareness in this indicator shows that the 

experimental class students (75.94%) are higher 

than the control class (75.54%). 

The average metacognition awareness in the 

dimensions of cognitive regulation of students in 

the experimental class (79.41%) who taught using 

discovery learning models was higher than the 

control class (77.02%) who were taught using direct 

learning models. This is because in the experimental 

class which is taught with the discovery learning 

model, students are trained to practice their 

cognitive regulation, and students are able to 

organize or organize every activity they will do so 

that the expected goals can be achieved. In addition, 

the regulation of students' cognition will increase 

the motivation and active participation of students 

in the learning process. 
3. The relationship between critical thinking 

ability and metacognitive awareness of students 
in buffer. 

Based on the results of the inferential analysis 

in general, the hypothesis test that was carried out 

showed a sig value of 0.966> 0.05. This means that 

there is no significant relationship between critical 

thinking skills and metacognition awareness. The 

results of this study are consistent with the results of 

previous studies. Danial (2010) stated that there is 

no correlation between students' metacognitive 

awareness and mastery of basic chemical concepts. 

The same finding by Nashrah et al. (2018) states 

that there is no relationship between metacognitive 

awareness and students' conceptual mastery of the 

buffer material. A different statement was made by 

Murniaty (2014), that there is an interaction 

between the learning model and metacognition 

awareness in influencing the critical thinking skills 

of class XI IPA students of SMA Negeri I Barru. 

The absence of a relationship between 

students' critical thinking skills and metacognition 

awareness is due to the lack of or low awareness of 

some students in responding to the statements in 

the MAI (Metacognitive Awareness Inventory) 

questionnaire as well. Furthermore, the absence of 

the above relationship can also be caused because 

when students fill out the MAI (Metacognitive 

Awareness Inventory) questionnaire very quickly it 

seems that students do not understand the 

statements in the questionnaire, and also because 

students filling out the MAI questionnaire tend to 

judge themselves objectively. Otaya's research 

results in Parlan et al. (2019) show that some 

students try to assess themselves objectively. 
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Conclusions 

Based on the results of the research and 

discussion, it can be concluded that: the 

implementation of the discovery learning model has 

a positive effect on the critical thinking skills of 

students on the buffer material, the implementation 

of the discovery learning model has a positive effect 

on the metacognitive awareness of students on the 

buffer material, there is no relationship between 

critical thinking skills and metacognitive awareness 

of students on the buffer material. 

Acknowledgments 

The authors realize that since the beginning 
of the research implementation until now, the 
author has received a lot of assistance, direction & 
motivation from various parties, especially the Head 
of SMAN 3 Palu who has given permission to 
conduct research.  

References 

Afadil, Suyono & Poedjiastoeti, S. (2014). 

Effectiveness of learning based problem solving 

with aspect ontology, epistemology, axiology to 

increase critical thingking ability and 

understanding thermochemicak concept of 

studend. Internasional Journal of Active 
Learning, 1(2), 66-74. 

Andriani, D., Betta R., & Emmawaty, R. (2017). 

Learning discovery learning to improve 

students' metacognition ability and mastery of 

concepts. Journal of Chemistry Education and 
Learning, 6(2), 308-320. 

Arikunto, S. (2013). Dasar-dasar evaluasi 
pendidikan. Yogyakarta. Bumi Aksara. 

Aryana, I, B. (2009). Meningkatkan ketrampilan 
berpikir tingkat tinggi melalui pembelajaran. 
Singaraja: UNDIKSHA.  

Champine, S. L., Duffy, S. M., & Perkins, J. R. 

(2009). Jerome s. bruner's discovery learning 
model as the theoretical basis o light bounces lesson. 
Santa Barbara City College: Disabled Students 

Programs & Services. 

Danial, M. (2010). Kesadaran metakognisi, 

keterampilan metakognisi, dan penguasan 

konsep kimia dasar. Jurnal Ilmu Pendidikan, 
17(3), 225-229. 

Desmita. (2006). Psikologi pendidikan. Bandung: 
PT. Remaja Rosdakarya. 

Domin, D. S. (1999). A review of laboratory 

instruction styles. Journal of Chemical 
Education, 76(4), 543–547. 

Flavell, J. H. (1979). Metacognition and cognitive 

monitoring: A new area of cognitive-

developmental inquiry: American Psychologist. 

Forawi, S. A. (2016). Standard-BASED science 

education and critical thinking. Thinking skill 
and creativity, 20(5), 52-62. 

Gredler. (2011). Learning and instruction (Teori dan 
aplikasi). Jakarta: Kencana Prenada Media 

group. 

Hake, R. R. (1998). Interactive engagement 

methods in introductory mechanics courses. 

Department of Physics, Indiana University, 

Bloomington. 

http://www.physis.indiana.edu/~sdi/IEM-

2b.pdf. 15 maret 2020. 

Hamaiyah, N., & Jauhar, M. (2014). Strategi 
belajar-mengajar di kelas. Jakarta: Prestasi 

Pustakakarya. 

Haris, F., Rinanto, Y, & Fatmawati, U. (2014). 

Pengaruh model guided discovery learning 

terhadap kemampuan berpikir kritis siswa kelas 

X SMA Negeri Karangpandan. Jurnal 
Pendidikan Biologi, 7(2), 114-122. 

Hassaubah, I.Z. (2004). Mengembangkan 
keterampilan berpikir kreatif dan kritis. 
Bandung: Nuansa. 

Hudson, Richard A. (1996). Sociolinguistics. Second 
edition. Cambridge: Cambridge University 

Press. 

Kazempour, E. (2013). The effects of inquiry-based 

teaching on critical thinking of students. 

Journal of Social Issues & Humanities, 1(3), 
2345-2633. 

Kemendikbud. (2016). Peraturan Menteri 

Pendidikan dan Kebudayaan Republik 

Indonesia No. 24 Tahun 2016 Tentang 

Kompetensi Inti dan Kompetensi Dasar 

Pelajaran Pada Kurikulum 2013 Pada 

Pendidikan Dasar dan Pendidikan Menengah 

Kosasih. (2015). Strategi belajar dan pembelajaran 
implementasi kurikulum 2013. Bandung: Yrama 

Widya 

Mahanal, S. & Zubaidah, S. (2010). Penerapan 

pembelajaran berdasarkan masalah dengan 



Volume, 5, No. 2, 2021, 56-64 Jurnal Riset Pendidikan MIPA 

 

64 

strategi kooperatif STAD pada mata pelajaran 

sains untuk meningkatkan kemampuan 

berpikir siswa kelas V MI Jendral Sudirman 

Malang. Jurnal Penelitian Pendidikan, 20(1), 
141-21. 

Masitoh, U., Suganda, O., & Widiantie, R. (2019). 

Pengaruh model pembelajaran discovery 

learning dengan alat bantu visual sederhana 

terhadap kemampuan metakognitif. Jurnal 
Pendidikan dan Biologi, 11(1), 27-33. 

Murniaty. (2014). Pengaruh model pembelajaran 

dan kesadaran metakognisi terhadap 

kemampuan berpikir kritis peserta didik kelas 

XI IPA SMA Negeri 1 Barru pada materi pokok 

hidrolisis garam. Tesis. Pendidikan Kimia, 

Universitas Negeri Makasar. 

Nashrah, S., Muhammad, A., & Danial, M. (2018).  

Pengaruh model pembelajaran penemuan 

(discovery learning) terhadap kesadaran 

metakognisi dan penguasaan konsep larutan 

penyangga pada peserta didikkelas XI IPA 

SMAS Makassar Raya. Jurnal Chemistry 
Education Review (CER), Pend. Kimia PPs 
UNM. 

Parlan, Nuraini, I. A., & Muhammad Su'aidy. 

(2019). Analisis pengetahuan metakognitif dan 

kesadaran metakognitif peserta didik serta 

hubungannya dengan prestasi belajarnya. 

Jurnal Pembelajaran Kimia. Universitas Malang, 
4(1), 1-13. 

Purnamawati. (2013). Pengembangan model 

pembelajaran bidang keahlian elektronika 

industri berbasis metakognisi. Cakrawala 
Pendidikan, 32(1), 41-53. 

Putri, D., Ibnu, K., & Saminan. (2018). Pengaruh 

model guided discovery terhadap kemampuan 

berpikir kritis peserta didik. Jurnal Pendidikan 
Sains Indonesia, 6(06), 101-106. 

Sani, R. A. (2013). Pembelajaran saintifik untuk 
implementasi kurikulum 2013. Jakarta: Bumi 

Aksara. 

Susanti, I.O. (2018). Pengaruh model pembelajaran 

discovery learning terhadap keterampilan 

berpikir kritis pada pembelajaran IPA siswa 

kelas V Sekolah Dasar. Jurnal Pendidikan Guru 
Sekolah Dasar, 7(9), 858-867. 

Schraw, G & Dennison, R. Y. (1994). Assessing 

metakognitive awarennes. Contempory 

Educational Psychology, 19, (460-4765). 

Seranica, C., Purwoko, A.A., & Hakim, A. (2018). 

Pengaruh model pembelajaran inkuiri 

terbimbing terhadap keterampilan berpikir 

kritis. Jurnal Penelitian & Metode Pendidikan 
(IOSR-JRME), 8(1), 28-31. 

Tamsyani, W. (2016). Pengaruh model 

pembelajaran dan kesadaran metakognitif 

terhadap hasil belajar peserta didik SMA dalam 

materi pokok asam basa. Jounal EST, 2(1), 10-
25. 

Veermans, K. (2002). Intelligent support FOR 
discovery learning. Netherlands: Twente 

University Press. 

Zamroni & Mahfudz. (2009). Panduan teknis 
pembelajaran yang mengembangkan critical 
thinking. Jakarta: Depdiknas.

 


